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Problem and Background Participants Key Learnings

* In the present teacher education program, the majority of pre- * Total of participants: 32 instructors, TA, and students At the beginning of the VE, the TA and instructors from Spain had
service L2 teachers are specializing in Spanish. to help the students connect with each other after they were
* Faculty included: partnered up. The communication was done through Slack,
* However, the instructor delivering the second language  One (1) BEd instructor from Canada. WhatsApp, email, D2L (online platform), and Zoom.
pedagogy course does not speak Spanish.  Two (2) BEd instructors from Spain.
 One (1) Faculty of Education Dean from Spain. The VE provided intercultural communication and language
 The Canadian university has an established relationship with a * One (1) bilingual TA (English and Spanish) (EdD graduate practice for the students and the faculty from Spain (e.g. speaking
university in Spain. student) with teaching experience in foreign languages. English). Additionally, the VE provided a design partnership among
the Canadian instructor and TA with the Spanish partner
* The university in Spain has many future English Language * VE Students included: instructors.
teachers in their education faculty, who need support in English * Eleven (11) students from Canada.
language learning . e Sixteen (16) students from Spain. During the VE, the students were expected to attend two classes

through Zoom and two sessions (minimum) with their VE
partner(s), they expressed their desire to meet more times.
However, some students met with their VE more than five times to
complete their project, practice the language, and expand their
pedagogical knowledge (Rets et al., 2020).

 The granting opportunity for a virtual exchange (VE) (O’'Dowd,
2020) supported the hiring of a bilingual (Spanish/English)
teaching assistant (TA).

The Choiceboard provided opportunities for students to maximize
their knowledge and skills, increase their motivation, and deliver
final products that were creative and unique. The instructors from
Learning Design Spain continue to use this Choiceboard as a template for other
projects and courses.

e The VE was embedded in a course in both countries, where

students were assessed with the project. The TA provided some training to the instructors and students from

Project-based . Spain to increase their technological literacy using Zoom and D2L
Ject=t Module 3 portfolio P - i g o yusine
¢ St“dent from bOth Cou ntries Were partnered after Smeitting an Learnlng Start in the middle. The involvement log is compulsory. Slnce ey use O er p a Orms In paln.
introductory video about themselves. VrtalExchangepotos oo et of ot 0 yourporfoo 5 , _ , ,
e Students liked the opportunity to communicate with other future
. Student partners met during an overlapping portion of their A W@ . fcz)relgn Ianhguafe t’eacf|1ers fromdar;]othe;coun’lc[)ry to Iearrr: moreoI
] :\ . ,. Click “Home \’ to return to the main board. ° .
respective semesters, both synchronously and asynchronously. s sl fichdinsdogaain d OUF each others’ cultures and share ideas a Ol{t teaching an
e : learning. Some students continued their connection after the VE
was done.

* The bilingual TA delivered two Zoom sessions: one in English
and one in Spanish.

While, some projects were completed in English and Spanish, the
TA and instructor from Canada assessed their final projects. The

Topic 3
Inclusion

 The design for the courses were built around project-based

i ' Canada - .
learning (Stoller, 2006) all modelled around a Choiceboard. ropic 1 START HERE ropic 5 students liked to have very descriptive feedback.
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